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PREFACE 


This  document  outlines  the  directions  for  change  proposed  for  the  practical  arts  programs  in  Alberta's 
secondary  schools.  It  is  designed  to  provide  a framework  for  discussion  and  review  by  the  various 
stakeholder  groups. 

Readers  are  encouraged  to  comment,  indicate  which  initiatives  they  support  or  do  not  support,  raise 
concerns,  and  propose  alternatives.  A response  sheet  is  attached  to  help  the  project  team  consolidate 
the  reactions  to  the  paper. 

This  document  should  be  reviewed  in  conjunction  with  two  other  documents: 

STATUS  OF  THE  PROGRAM 

This  document  describes  the  present  practical  arts  programs  in  Alberta  secondary  schools, 
including  learning  environments,  enrolment  patterns,  delivery  systems  and  local  school  and 
school  system  initiatives. 


TRENDS  AND  ISSUES 

This  document  summarizes  related  research  and  provides  an  overview  of  societal  and 
educational  trends  and  issues  that  are  presently  affecting  the  practical  arts  programs.  The 
trends  and  issues  are  organized  into  those  that  are  primarily  societal  based  and 
educational  based  related. 


For  further  information,  please  contact 

Sharon  Prather,  Project  Manager 
Telephone  427-2984;  FAX:  422-3745,  or 


Alex  McCaughan,  Curriculum  Coordinator 
Telephone  422-9720;  FAX:  427-0591 
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A.  WHAT  ARE  THE  PRESENT  PRACTICAL  ARTS 
PROGRAMS? 

The  present  practical  arts  are  part  of  the  junior  and  senior  high 
school  "complementary"  courses  which  provide  a variety  of 
learning  experiences  that  students  and  schools  can  select  to 
meet  individual  and  community  education  objectives. 

The  emphasis  in  junior  high  is  on  career  exploration.  In  senior 
high  students  continue  to  explore  career  options  or  focus  on 
orientation  or  preparation  for  entry  into  an  occupation. 

Within  the  diversity  and  variety  of  the  present  practical  arts 
programs  there  are  a number  of  commonalities,  including  a 
unifying  philosophy  or  belief  system. 

First,  practical  arts  courses  involve  students  in  concrete, 
practical  experiences.  Both  theoretical  and  technical 
concepts  are  developed  in  a practical  setting,  and  students  are 
challenged  to  apply  these  concepts,  to  solve  problems,  and  to 
improve  actual  practice  and  skills. 

Second,  practical  arts  courses  provide  students  with 
opportunities  to  explore  interests  and  develop  skills, 
knowledge  and  attitudes  that  will  help  them  explore  options  and 

prepare  for  entry  into  a career. 

Third,  practical  arts  courses  are  provided  in  settings  that,  as  far 
as  is  feasible,  simulate  environments  commonly  found  in 
homes,  businesses  and  in  industry.  Classroom  and  laboratory 
facilities  provide  tools  and  technologies  that  are  used  in  the 
production  of  goods  and  services. 

Fourth,  many  practical  arts  courses  extend  or  complement 
core  courses  in  the  school  program.  These  courses  develop 
the  arts  and  sciences  in  applied  settings,  using  alternative 
learning  modes  that  expand  thinking  processes  and  help 
students  make  the  transition  from  abstract  concept  to 
application. 

Fifth,  some  practical  arts  programs  enrich  curriculum  through 
work  experience  and  work  study  programs. 

Finally,  practical  arts  courses  help  students  build  confidence. 
As  the  assignments  and  activities  allow  students  to  experience 
success,  they  become  more  confident  in  their  ability  to  learn, 
and  are  more  capable  of  managing  day-to-day  tasks,  building 
and  maintaining  the  relationships  necessary  to  a mature, 
responsible  family  member  and  citizen. 

The  practical  arts  program  have  served  the  students  ALberta 
well  over  the  past  years. 


Refer  to  Background  Paper: 
"Status  of  the  Practical  Arts 
Program"  for  more  extensive 
description  of  the  present 
programs. 


The  present  programs: 


• provide  practical  learning 
experiences 


• explore  interests  and 
prepare  for  a career 


• simulate  work  and  home 
environments 


• reinforce  core  courses 


• integrate  work  experience 
education 

• build  confidence  and  self 
esteem 


B.  WHY  CHANGE? 


The  decision  to  review  the  practical  arts  programs  is  based 
upon  a number  of  interrelated  factors. 

The  present  curriculum  must  be  reassessed  in  order  to  respond 
to  a changing  society.  With  the  recent  changes  in  the 
education  environment,  the  role  of  practical  arts  must  be 
redefined  within  the  context  of  a "broad,  general  education." 

Some  reasons  to  change  the  practical  arts  programs  include 
the  recognition  by  Alberta  Education,  school  systems  and 
secondary  schools  that  there  is  a need  to: 

• ensure  the  principles  for  secondary  education  outlined  in 
the  Secondary  Education  Review  Policy  Statement  (June 
1985)  are  fully  addressed  in  the  practical  arts  programs. 

• design  and  have  access  to  programs  that  respond 
efficiently  and  effectively  to  individual  student  needs  and 
rapid  changes  in  society. 

• establish  strategies  that  help  students  respond  to  the  rapid 
changes  m technologies  that  affect  the  practical  arts 
programs  and  to  help  educators  take  advantage  of  those 
technologies  to  improve  the  quality  and  accessibility  of 
practical  arts  programs. 

• have  access  to  school  curricula  which  supports  future 
occupational  opportunities  and  better  prepares  all  students 
for  "learning  a living." 

• provide  equitable  opportunity  for  students  throughout  the 
province  to  access  practical  arts  courses. 

• establish  and  maintain  a consistent,  high  standard  of 
expectation  for  student  achievement  which  would  be 
recognized  by  all  Albertans. 

• help  students  prepare  to  enter  the  workforce  (employee  or 
entrepreneur)  with  the  skills,  knowledge  and  attitudes 
needed  to  help  to  ensure  Alberta  a competitive  place  within 
the  global  trading  community. 

• respond  to  recent  and  upcoming  curriculum  revisions  in 
core  and  complementary  courses  in  junior  and  senior  high 
school  and  to  the  revised  requirements  for  high  school 
diplomas. 

• coordinate  and  facilitate  the  cooperation  of  education, 
community  and  business  and  industry  to  ensure  excellent 
design  and  delivery  of  practical  arts  programs. 


Refer  to  background  paper, 
"Trends  and  Issues"  for  more 
Information  on  societal  and 
educational  trends  affecting 
practical  arts 


Principles  of  the  Secondary 
Education  Review  outlined  in 
Appendix  A. 


It  is  estimated  that  40  - 70%  of 
students  enter  the  job  market 
immediately  upon  leaving  high 
school . It  appears  that  this  is  a 
function  of  ready  access  to  job 
opportunities  and  post 
secondary  programs. 
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In  addition,  schools  and  school  systems  have  expressed 
concern  about  the  future  role  of  the  programs  within  the  new 
diploma  structures  and  have  reported  significant  shifts  in 
enrolments,  aging  of  equipment  and  utilization  of  facilities. 


Refer  to  Background  Paper: 
"Status  of  the  Program " for 
more  information  on  the 
present  programs. 


C.  WHAT  IS  THE  CONTEXT  OF  THE  REVIEW? 

The  practical  arts  review  is  a consequence  of  recent  initiatives 
within  secondary  education  and  the  social  climate.  The  review 
must  function  with  the  framework  of  those  initiatives. 
Secondary  education  in  Alberta,  as  in  many  other  areas  in  the 
world,  is  in  a period  of  significant  change  and  renewal, 
responding  to  the  many  influences  and  demands  present  within 
our  society.  This  renewal  was  evidenced  in  the  Secondary 
Education  Review  in  1984-1985  and  in  the  new  School  Act  in 
1988. 

The  initial  task  of  the  practical  arts  project  is  to  propose  new 
directions  to  the  present  practical  arts  programs  that  ensure 
the  best  possible  practical  arts  programs  for  Alberta’s  junior 
and  senior  high  school  students,  now  and  over  the  next 
decade.  In  order  to  achieve  this  goal,  the  practical  arts  review 
established  three  sub  goals: 

1.  To  ensure  the  relevance  of  the  programs, 

2.  To  promote  equity  of  access,  and 

3.  To  enhance  the  credibility  of  the  programs. 

The  review  is  not  limited  to  the  education  community.  The  role 
schools  play  in  preparing  youth  is  an  issue  that  extends  well 
beyond  the  education  community  to  include  parents,  business 
and  industry,  social  agencies  and  other  government 
departments. 

While  this  review  has  the  advantage  of  functioning  within  an 
environment  conducive  to  change  and  innovation,  it  is  important 
to  note  that  the  many  broad  and  encompassing  changes  now 
underway  within  secondary  schools  (changes  in  curriculum, 
evaluation  policies  and  procedures,  the  school’s  role  within  the 
community)  place  significant  personal  and  economic  stresses 
on  individuals  and  systems  who  will  be  involved  in  implementing 
the  upcoming  changes. 


Refer  to  Background  Paper: 
"Trends  and  Issues 


D.  HOW  WAS  THE  "VISION"  DEVELOPED? 


The  Practical  Arts  Project  was  initiated  in  September  1988  by 
the  Curriculum  Design  Branch.  A project  manager  was 
assigned  and  support  staff  aHocated.  - 4n  January  1389  the 
Curriculum  Support  Branch  appointed  a curriculum  coordinator 
to  the  project. 
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The  scope  of  the  projec*  included  all  junior  and  senior  high 
school  home  economi  business  education,  industrial 
education,  personal  development,  and  work  experience 
education.  With  provmcially  authorized  and  locally  developed 
r^urses,  over  250  course  code  numbers  are  included  in  the 
review. 


1.  Approach 

The  project  is  organized  into  two  phases: 

Phase  I:  Establishing  the  Vision 

• Establishing  an  Information  Base 

• Developing  the  Vision  ("Directions  for  Change") 

• Validating  the  Vision 

• Authorizing  the  Vision. 

Phase  II:  Implementing  the  Vision 

• Developing  the  Courses 

• Identifying  Resources 

• Validating  the  Courses 

• Implementing  the  Courses. 

The  emphasis  during  Phase  I of  the  review  has  been  to 
facilitate  input  and  gather  information  in  preparation  for 
proposing  the  "vision".  Now  in  the  latter  stages  of  Phase  I, 
the  focus  is  on  the  review  and  validation  of  the  proposed 
vision  as  outlined  in  this  document. 

The  parameters  of  the  project  are  very  broad  and  included: 

• a need  to  complement  the  recently  approved  curriculum 
initiatives  in  core  and  complimentary  courses 

• a need  to  propose  structures  capable  of  being 
implemented  within  the  revised  diploma  requirements 

• reflect  the  goals  of  secondary  schools  as  outlined  in  the 
Secondary  Education  Review 

• the  nature  and  needs  of  the  learner,  including  special 
needs  students 

• the  needs  of  society 

• the  purpose  or  role  of  practical  arts  in  a students’ 
schooling 

• the  essential  knowledge,  skills,  and  attitudes  to  be 
acquired  by  students 
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Refer  to  Appendix  B for  list  of 
courses  included  in  Practical 
Arts  Review 


(Sept.  1988- Oct.  1989) 


Starting  Nov.  1989 


Curriculum  changes  are  under- 
way m junior  and  senior  high 
mathematics,  health  career  and 
life  management,  social 
studies,  science  and  integrated 
occupational  programs. 


" special  needs  students"  is 
defined  in  the  Glossary  of 
Terms 
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• the  content,  organization  and  structure  of  the 
curriculum  to  meet  student  needs 

• the  support  resources,  including  facilities,  equipment, 
and  learning  materials 

• strategies  for  delivering  the  programs  to  all  students 

• school-community  partnerships 

• articulation  among  programs  and  between  elementary, 
junior  high  and  senior  high  school 

• articulation  with  post-secondary  institutions,  federal  and 
provincial  training  programs,  and  the  workplace 

• teacher  training  and  professional  development 

• integration  of  technology. 


"articulation"  is  defined  in  the 
Glossary  of  Terms 


"integration"  and  "technology" 
are  defined  in  the  Glossary  of 
Terms 


2.  Establishing  an  Information  Base 

A consultation  network,  involving  an  Advisory  Committee, 
Delivery  Sub-Committee,  Program  Sub  Committee, 
Interbranch  Committee,  and  Interdepartmental  Committee, 
was  established.  This  network  included  representation  from 
the  educational  community,  and  those  branches  within 
Alberta  Education  and  other  departments  within  the  Alberta 
government  that  have  responsibilities  that  relate  to  the 
‘pracbcaharts. 


Information  meetings  were  held  throughout  the  province, 
informing  the  education  community  about  the  review,  and 
soliciting  input  and  advice. 

In  addition,  other  stakeholder  groups  were  contacted. 
These  groups  included  subject  area  specialists,  business 
and  industry,  labour  organizations  and  and  post  secondary 
educators. 

An  extensive  research  base  has  been  established  allowing 
the  project  team  and  contractors  efficient  access  to  relevant 
information.  A set  of  background  papers  has  been 
developed. 

A number  of  submissions  have  been  received  from 
individuals  and  groups. 


A schematic  of  the  Consultation 
Network  is  shown  in  Appendix 
C,  participants  are  listed  in  the 
Acknowledgments. 


See  " Acknowledgements . " 
page  iv  for  list  of  formal 
submissions 
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3.  Developing  the  Vision 


The  vision -was  developed  by  the  practical  arts  project  team 
and  consultation  network.  The  focus  has  been  on  how  to 
best  meet  the  needs  of  students  now  and  over  the  next 
decade.  The  proposed  changes  integrate  and  synthesize 
the  research  and  submissions  into  a vision  that  is 
considered  relevant  to  students  and  is  feasible  within  the 
educational  environment  in  Alberta. 


4.  Strategies  for  Validating  the  Vision 

This  document,  along  with  "Status  of  the  Program"  and 
"Trends  and  Issues",  is  being  forwarded  to  secondary 
school  principals,  superintendents,  and  those  who  made 
formal  and  informal  submissions. 

A second  series  of  information  meetings  are  scheduled, 
involving  educators  and  members  of  the  community  from 
across  the  province.  In  addition,  an  invitational  symposium 
will  offer  a forum  for  interaction  of  representatives  of  all  the 
stakeholder  groups. 

Following  validation,  necessary  revisions  will  be  made  to  the 
vision  and  action  initiated  to  formally  approve  the  directions 
for  change  and  implement  the  proposed  initiatives. 
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Sackv,  and  papers  are  listed 
in  Appendix  D 


distributed  June  1989  (reaction 
to  be  received  by  end  of 
October) 


Information  Meetings: 
May  and  June  1989 
Invitational  Symposium: 
June  8,  79 89. 
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A.  HOW  CAN  THE  NEW  PROGRAM  BEST  BE 
DESCRIBED? 

The  proposed  directions  for  change  can  best  be  described  as 

CAREER  AND  TECHNOLOGY  STUDIES. 


This  new  program  name  expresses  the  intents  of  the  revised 
program  and  more  effectively  communicates  the  program 
objectives  than  "practical  arts."  The  two  key  concepts,  career 
and  technology,  defined  within  the  context  of  practical  arts, 
reflect  a broad,  interactive  application  of  WHAT  we  choose  to 
do  in  our  lives  and  HOW  we  choose  to  accomplish  those 
activities  and  goals. 


WHAT  WE  DO,  a person’s  role  or  life  experience,  is  defined 
as  a career  Career  activities  include  both  paid  and  unpaid 
experiences  and  can  involve: 

• activities  within  our  personal  lives  (parent,  child, 
citizen,  homemaker,  friend,  etc.) 

• how  we  earn  our  living  (e.g.,  occupation,  job),  and 

• leisure  and  community  activities  (e.g.,  runner,  pianist, 
volunteer). 


Career  and  Technology  Studies  provides  an  opportunity  for 
students  to  build  skills,  knowledge  and  attitudes  that  can  be 
applied  to  personal  and  work  life  goals. 


Career  - the  sum  total  of  a person's  paid 
and  unpaid  life  experiences  * 


Career  and  Technology  Studies 


definition  used  by  Alberta  Career  Development  and 
Employment  and  Immigration  Canada 


HOW  WE  MEET  THE  CHALLENGES  of  our  careers  is 
defined,  in  large  part,  by  the  technologies  available  to  us.  In 
this  sense,  and  within  the  context  of  the  practical  arts, 
technology  is  defined  as  "the  technical  means  to  attain 
human  purposes". 

Technology  involves  problem  solving  through  linking  the  tools, 
management  and  the  processes  of  technology  to  attain  a 
desired  outcome.  It  involves  decision  making  and  problem 
solving,  requiring: 

• an  assessment  and  management  of  the  impact  the 
use  of  the  technology  may  have  on  others  and  on  the 
environment 

• a decision  regarding  which  processes  and  t rocedures 
best  suit  the  task  at  hand,  and 

• the  appropriate  selection  and  skilled  use  of  the  tools 
that  are  available. 


Technology  - the  technical  means  to  attain 
human  purposes. 


Career  and  Technological  Studies  teaches  about  technology, 
for  technology,  and  with  technology  within  an  experiential, 
per  son  ally -relev  ant  context. 
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Your  Comments? 


This  new  program  allows  student  to  choose  one  or  more 
areas  of  STUDY  that  link  theory  and  practise.  The  term 
STUDIES  reflects  the  blending  of  students’  cognitive, 
affective,  and  psychomotor  aptitudes  and  abilities. 


Studies  ■ reflects  holistic  learning  links 
theory  and  practise 


B.  WHY  TAKE  CAREER  AND  TECHNOLOGY 
STUDIES? 

Philosophy  and  Rationale 

Career  and  Technology  Studies  combines  thinking 
processes  and  concrete  experiences  in  as  realistic  an 
environment  as  possible,  helping  students  to  develop 
skills,  knowledge  and  attitudes  to  meet,  with  confidence, 
the  challenges  of  daily  living  and  the  world  of  work  and 
to  manage  technology  efficiently  and  effectively. 

In  an  information  society,  characterized  by  rapid  change  in  the 
social  and  economic  environment,  students  must  use 
information  and  technology  effectively  and  efficiently.  Within 
the  context  of  students’  personal  life  and  work  life,  Career  and 
Technology  Studies  provides  opportunity  for  students  to  link 
the  concrete  and  psychomotor  to  the  abstract,  cognitive 
elements  of  learning. 

By  developing  basic  and  transferable  skills,  knowledge  and 
attitudes,  students  will  have  the  flexibility  to  adapt  to  a variety 
of  situations,  be  confident  in  their  ability  to  respond  to  change 
and  more  able  to  meet  the  challenges  in  their  personal  and 
work  lives. 


C.  WHAT  ARE  THE  EXPECTED  OUTCOMES  OF 
CAREER  AND  TECHNOLOGY  STUDIES? 

To  respond  to  student  and  societal  needs,  Career  and 
Technology  Studies  will  develop  programs  and  support 
learning  opportunities  that  reflect  the  needs  and  values  of 
Albertans. 

The  expected  learner  outcomes  describe,  in  general  terms, 
those  skills,  knowledge,  and  attitudes  that  we  believe  students 
should  be  able  to  demonstrate.  These  outcomes  may  be 
relevant  to  students’  personal-life  or  work-life  goals  and/or 
provide  a basis  for  further  study. 

The  expected  program  outcomes  describe  how  Career  and 
Technology  studies  will  be  designed  to  maximize  students’ 
opportunity  to  achieve  the  expected  learner  outcomes. 
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1.  Expected  Learner  Outcomes 


Your  Comments? 


Within  an  applied  context  that  is  relevant  to  personal 

goals,  aptitudes  and  abilities,  the  student  will: 

• Demonstrate  the  knowledge,  skills  and  attitudes 
necessary  for  achievement  and  fulfillment  in  personal 
life  and  work  life, 

and 

• Associate  and  extend  knowledge,  skills  and  attitudes 
developed  in  core  courses  within  a practical, 
personally  relevant  context, 

and 

• Apply  effective  and  innovative  decision  making  and 
problem  solving  strategies  m the  consumption  and  in 
the  design,  marketing  and  production  of  goods  and 
services, 

and 

• Demonstrate  flexibility  and  cooperative  work  and 
communication  behaviours, 

and 

• Link  theory  and  practise,  using  resources,  tools  and 
processes  responsibly  and  efficiently, 

and 

• Recognize  and  promote  the  conditions  and  strategies 
that  optimize  personal  learning  and  development  of 
social,  cognitive,  and  psychomotor  abilities  and 
aptitudes, 

and 

• Expand  personal  knowledge  about  career  options 

available  throughout  the  life  cycle.  /\  tyroaci  genera/  oducation  inrhtdat 


2. 


Expected  Program  Outcomes 

In  preparing  students  for  adult  roles,  Alberta  Education 
recognizes  that  the  best  possible  education  can  be 
achieved  by  providing  a program  which  addresses  the 
individual  student  needs  and  is  responsive  to  a 
changing  society. 

As  a component  of  a broad,  general  education  the  unique 

characteristics  of  Career  and  Technology  Studies  will: 

• Provide  relevant  curriculum  which  integrates 
knowledge,  skills  and  attitudes  important  for  personal 
life  and  work  life, 
and 


* Includes  health,  CALM,  ethics,  and  religious 
studies 
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Your  Comments? 


• Emphasize  basic,  transferable  and  specific  know- 
ledge, skills  and  attitudes  that  contribute  to  an 
enriched  leisure  and  work  life  and  support  lifelong 
learning, 

and 

• Specify  learner  outcomes,  ensuring  a program  that 
will  have  rigor  and  enhanced  credibility  with  students, 
parents,  community,  post-secondary  institutions, 
potential  employers,  business  and  industry, 

and 

• Integrate  technology  and  recognize  its  contribution  to 
individual  and  societal  goals,  helping  students  to 
become  adept  in  managing  the  tools  and  processes 
of  technology, 

and 

• Support  equitable  access  to  courses  for  all  students 
throughout  AJberta, 

and 

• Support  mutually  beneficial  partnerships  with  various 
stakeholder  groups.  Educators  will  work  cooperatively 
with  students,  parents,  community  members, 
business,  and  industry  to  design,  deliver,  and  validate 
Career  and  Technology  Studies  curriculum, 

and 

• Designate  learning  materials,  facilities  and  resources 
that  support  efficient,  productive  and  personalized 
learning  experiences  for  each  student, 

and 

• Identify  support  materials  and  propose  implementation 
strategies  to  assist  teachers  to: 

• provide  for  the  various  learning  styles  and  ability 
levels  of  the  broad  range  of  student  needs, 
abilities,  and  aptitudes 

• identify  indicators  of  success  for  course  entry  and 
exit  levels 

• provide  appropriate  challenges,  maximizing 
students’  opportunity  to  experience  success  and 
build  self  esteem  (remediation  and  enrichment) 
within  a protective  and  nurturing  learning 
environment 

• provide  opportunities  for  individual  initiative  and 
cooperative  work  projects 

• integrate  technology  as  a topic  of  study  and 
delivery  strategy 
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• encourage  students  to  apply  a broad  range  of  Your  Comments? 

thinking  strategies 

• reinforce  and  extend  linkages  with  other  subject 
areas 

and 

• Encourage  exemplary  role  models  for  students 
through  instruction,  mentorships,  job  shadowing  and 
work  experience,  education  helping  them  gam 
exposure  to  acceptable  ethics,  morals  and  values  as 
they  apply  to  their  careers, 

and 

• Support  career  counselling  to  assist  student  and 
parents  with  personalized  student  programming  for 
junior  and  senior  high  school,  for  post  secondary 
school  and  for  work  placements. 


D.  HOW  CAN  THE  PROPOSED  STUDENT  AND 
PROGRAM  OUTCOMES  BE  ATTAINED? 


Proposed  initiatives 


The  following  initiatives  are  proposed  to  implement  the 
student  learning  outcomes  and  program  outcomes. 


The  initiatives  will: 

• ensure  relevancy 

• promote  equity  of  access 

• enhance  credibility 


t.  GOAL:  To  Ensure  Ralevancy 


To  assess  whether  what  is  taught  and  the  method  and 
location  of  delivery  is  relevant  to  students  ’ developmental 
level,  interests,  aptitudes  and  abilities.  In  addition,  a 
relevant  program  is  responsive  to  the  social  and 
community  context  in  which  it  functions. 
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1.1  Establish  an  Integrated  Framework 


Your  Comments? 


^ Indicates  BASIC  skills,  knowledge  and  attitudes  that 
students  bring  to  a program  from  iunior  high  school  or 
personal  background 


□ 


indicates  TRANSFERABLE  skills  knowledge  and  attitudes 
that  will  be  emphasized  m introductory  courses,  rein/orced 
and  expanded  in  intermediate  and  advance  level  courses 
Transferable  skills  can  be  applied  among  many  areas  of 
study 


H indicates  SPECIFIC  skills,  knowledge  and  attitudes  that  are 
relevant  to  an  area  ol  study,  including  personal  and  work 
related  roles 


O 


Indicated  AREAS  OF  STUDY  which  group  career  areas 
(personal  life  and  work  life)  that  have  similar 
characteristics 


A single  integrated  framework  for  junior  and  senior 
high  school  programs  will  recognize  the  common 
elements  of  business  education,  home  economics 
and  industrial  education  courses. 

These  programs  have  for  the  most  part,  discrete 
objectives  and  content  areas,  and  fall  within  a broad 
philosophical  framework.  This  framework  is 
characterized  by: 

• an  emphasis  on  helping  students  translate  theory 
to  practice 

• development  of  basic  skills,  knowledge  and 
attitudes  that  transfer  readily  to  personal  life  and 
work  life 

• experiential  learning  environments  that  reflect  real 
world  standards. 

A single  framework  will  facilitate  the  development  of 
student  flexibility  and  ability  to  transfer  learnings  to 
new  situations. 


1.2  Organize  Programs  into  Areas  of  Study 

Societal,  economic,  and  occupational  trends  indicate 
a need  to  change  traditof^l  deetgnatiens  *nd  content 
areas. 
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The  proposed  areas  of  study  are  characterized  by: 


Your  Comments? 


• similar  basic  and  transferable  skills,  knowledge 
and  attitudes,  and  or 

• similar  learning  and  work  environments  or 
products,  and  or 

• learner  outcomes  that  can  lead  to  occupations 
projected  to  be  viable  in  the  near  future. 

Proposed  Areas  of  Study  for  Senior  High  Schools 


Propose  4reas  o 1 Study  ■ Senior  High 

Personal  and  Public  (Community)  Studies 
Communications  Studies 
Management  and  Promotion  Studies 
Innovation  and  Design  Studies 
Information  Management  Studies 
Construction  and  Fabrication  Studies 
Transportation  Studies 
Natural  Resource  Studies 


B indicates  BASIC  skills,  knowledge  and  attitudes 
n indicates  TRANSFERABLE  skills,  knowledge  and  attitudes 
n Indicates  SPECIFIC  skills  knowledge,  and  attitudes 


Proposed  Areas  of  Study  for  Junior  high  Schools 


Proposed  Areas  of  Study  ■ Junior  High 

Agriculture  Land  & Ufa 
Environmental  and  Outdoor  Education 
Home  Economics 
Industrial  Education 
Business  Studies 
Computer  Studies 


| indicates  BASIC  skills,  knowledge  and  attitudes 
FI  Indicates  TRANSFERABLE  skills,  knowledge  and  attitudes 
0 Indicates  SPECIFIC  skills,  knowledge,  and  attitudes 
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At  the  senior  high  level,  each  area  of  study  would  be  Your  Comments? 

structured  into  strands.  The  strands  would  form  the 
courses,  e.g., 

- Possible  Areas  of  Study  - Management  and 

Promotion 

- Proposed  Strand  - Marketing  Retailing 

- Potential  Course  Name  - Marketing  30 

- Module  * "Display" 

At  the  junior  high  level  each  area  of  study  would  form 
courses.  The  courses  in  junior  high  provide  a basis 
for  areas  of  study  in  senior  high. 

1.3  Develop  New  Courses 

The  proposed  changes  involve  entering  into  areas  of 
study  that  have  not  previously  been  addressed  in 
Alberta  secondary  schools.  This  includes  developing 
programs  in  the  service  areas,  including  tourism,  £ in 
design  and  innovation,  in  media  technologies,  and  in 
energy  and  management. 

In  the  senior  high,  present  courses  that  continue  to  be 
relevant  will  be  included  within  the  appropriate  area 
of  study.  Duplication  and  content  that  is  no  longer 
appropriate  will  be  eliminated.  Courses  would  be 
available  for  three-or  five-credits. 

In  the  junior  high,  new  programs  are  being  introduced. 

Curriculum  development  is  proposed  in  Business 
Studies  and  Industrial  Education. 

1.4  Integrate  Basic  Skills,  Knowledge  and  Attitudes 
Within  Each  Course 

Key  competencies  which  help  students  build 
confidence  in  their  ability  to  learn,  communicate  and 
manage  resources  effectively  will  be  reinforced 
throughout  each  area  of  study.  The  background 
students  bring  to  the  program  from  their  school  life 
and  personal  life  wiU  be  reinforced  and  expanded 
within  a practical  context.  These  key  competencies 
will  be  cognitive,  affective,  and  psychomotor  in  nature. 

Some  examples  include: 

communication  skills 
interpersonal  skills 
decision-making  skills 
thinking  and  learning  skills 
problem  solving  skills 
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Career  and  Technology  Studies  is  particularly  Your  Comments? 

effective  in  developing  the  following  basic  skills, 
knowledge,  and  attitudes: 

planning  skills 

valuing  and  applying  safety  attitudes 
management  of  resources  (time,  energy, 
materials) 
tool  use 

precision  and  accuracy 
accountability 

understanding  and  supporting  the  work  ethic 
negotiating 

1.5  Emphasize  Transferable  Skills 

Many  of  the  key  competencies  (basic  skills),  when 
defined  in  more  specific  terms,  are  readily 
transferable  to  a number  of  areas  of  study.  These 
"transferable  skills"  will  be  emphasized  in  introductory 
courses  and  reinforced  in  intermediate*  and 
advanced-level  courses.  Some  examples  include: 

fluidics 
budgeting 
keyboarding 
computer  applications 
bargaining/  negotiating 
reading  blueprints 
care  giving 
energy  transfer  use 
joining,  shaping 

1.6  Define  Learning  Outcomes  (Competencies) 

Student  learning  outcomes  (competencies)  that  are 
rigorous  within  the  context  of  the  Career  and 
Technology  Studies  will  be  clearly  defined.  Strategies 
will  be  proposed  which  ensure  the  competencies  are 
not  only  appropriate  in  terms  of  the  secondary  school 
mandate,  but  are  also,  where  appropriate,  recognized 
by  business/industry  and  post  secondary  insf,tutions. 

1.7  Structure  Learning  Outcomes  into  Modules 

Learning  outcomes  would  be  structured  into  modules 
for  an  estimated  instructional  period  of  25  hours*  in 
senior  high  school  course  and  15  hours’  in  junior  high 
school  courses. 


Competencies  may  be  attained  in  more  or  less  time 
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Your  Comments? 


Organizing  learning  outcomes  into  modules  will 
facilitate  personalized  instruction  and  course 
planning  at  the  local  level.  Revisions  and  updates 
are  more  efficiently  and  effectively  handled  in 
smaller  segments  by  Alberta  Education,  schools  and 
classroom  teachers  than  when  full  courses  or 
programs  are  changed.  At  this  point,  many  of  the 
programs  are  already  in  the  modular  format,  a 
structure  which  school  systems  support. 

1.8  Outline  module  parameters  and  linkages 

Each  module  will  clearly  outline  the  parameters  and 
linkages  with  other  modules  and  courses  to  ensure 
that  the  area  of  study  and  strand  has  overall  integrity 
and  cohesiveness,  and  makes  for  effective  learning. 
Modules  would  be  designed  to  help  students  attain  a 
set  of  desired  learning  outcomes. 

Modules  would  define: 

• prerequisites  and  sequences  of  modules 

• linkages  with  other  modules  within  the  same 
strand,  with  other  areas  of  study,  other  strands 
and  with  other  core  and  complementary  courses 

• entry-level  competencies  and  exit  level 
competencies 

• facility  requirements  (e.g.,  specialized  lab, 
multipurpose  lab) 

• equipment  requirements 

• teacher  qualification  requirements  (e.g.,  specified 
modules  may  require  journeyman  or  other 
specially  qualified  personnel) 

• suggestions  for  remediation  and  enrichment 

• learning  focus  (e.g.,  individualized  study,  group  or 
cooperative  projects) 

• delivery  alternatives  (e.g.,  on  campus,  off- 
campus,  mobile  lab,  distance  education) 
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Your  Comments? 


Many  courses  in  Career  and  Technology  Studies 
offered  at  junior  high  school  link  with  courses  in 
senior  high,  allowing  students  to  expand  the  skills, 
knowledge  and  attitudes  developed  in  junior  high 
school. 


2,  GOAL:  T©  Promote  Equity  of  Access 


To  expand  and  enhance  secondary  students’  opportunity 
to  access  the  programs  on  a more  equitable  basis.  This 
includes  access  to  facilities,  equipment  and  teacher 
expertise,  reducing  the  disparity  between  small  and  large 
schools.  In  addition,  strategies  to  reduce  barriers  that 
occur  within  school  timetables  and  stereotypes  of  gender 
and  ability  will  be  addressed. 


2.1  Support  Alternative  Strategies  for  Program 
Delivery 

Teachers  and  schools  will  have  greater  access  to 
alternative  delivery  strategies,  including  expanded 
access  to  on  campus  and  off-campus  distance 
learning  opportunities,  technologies,  and  community 
resources.  This  will  allow  more,  schools  access  to  a 
wider  range  of  courses  in  Career  and  Technology 
Studies  than  is  presently  possible. 


2.2  Structure  Courses  to  Maximize  Student  Access 

In  high  school,  courses  will  be  designed  for  three  and 
five  credits.  This  allows  students  planning  to  achieve 
a general  or  an  advanced  high  school  diploma  greater 
opportunity  to  explore  a wider  variety  of  career  areas. 

For  those  students  who  have  already  established 
occupational  goals,  three  or  five-credit  courses  would 
be  linked  within  a strand  or  area  of  study  tc  provide 
time  for  indepth  study  and  skill  building. 

Where  instructional  strategies  and  school  procedures 
allow,  students  will  be  able  to  take  advantage  of  more 
flexible  entry  and  exit  points  and  to  progress  at  a rate 
which  is  individually  challenging.  The  curriculum 
structure  and  resource  support  will  facilitate  such 
opportunities. 
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At  the  junior  high  level  schools  will  have  more  access  Your  Comments? 

to  a greater  number  of  complementary  courses  that 
increase  their  opportunity  to  explore  areas  of  interest. 

2.3  Occupational  Preparation  Option  Maintained 

The  scope  of  the  program  will  continue  to  allow  for 
indepth  training  in  a wide  range  of  occupational  areas. 

Occupational  preparation  will  develop  skills, 
knowledge  and  attitudes  that  are  fundamental  and 
transferable  to  a number  of  occupations. 


2.4  Increase  the  Level  of  Support  and  Modify  the 
Type  of  Support  Provided  by  Authorized  Learning 
Resources 

Learning  materials  authorized  by  Alberta  Education 
will  support  both  group  and  individual  needs  of 
students.  Support  materials  will  provide  for  students’ 
learning  preferences  and  take  advantage  of  alternative 
delivery  strategies. 

Support  documents  will  provide  suggestions  for 
meeting  program  objectives,  and  dealing  with 
individual  differences.  The  support  materials  will 
assist  teachers  in  establishing  consistent  standards 
for  assessing  student  achievement  and  propose 
strategies  for  assessing  skills,  knowledge  and 
attitudes.  Linkages  with  other  courses  would  be 
identified.  (See  Initiative  3.2) 


2.5  Support  and  Encourage  Student,  School  and 
School  System  Program  Planning 

The  proposed  changes  in  the  curriculum  structures 
would  allow  greater  flexibility  in  timetabling  with  more 
alternatives  in  credit  allocations  and  course 
sequences.  Recommendations  will  be  made  for  local 
development  of  programs  and  resource  needs. 

Schools  and  school  systems  will  be  encouraged  and 
empowered  to  design  programs  which  meet  the 
needs  of  their  students  and  their  community  and  to 
make  effective  use  of  available  resources.  This  would 
involve  selecting  areas  of  study  and  strands,  grouping 
modules  into  courses,  and  facilitating  the  development 
of  community  partnerships. 
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Your  Comments? 


Within  the  capacity  of  the  school  and  school  system, 
students  will  have  more  opportunity  to  negotiate  their 
programs  and  will  be  encouraged  to  prepare  a 
detailed  plan  based  on  personal  goals  for  their  junior 
high  and  senior  high  school  programs. 

With  the  improved  resource  support,  teachers  will 
have  more  opportunity  for  individualized  instruction. 
Support  for  additional  career  counselling  will  be 
available,  linking  the  resources  of  the  classroom 
teacher,  counselling  offices  and  community  agencies. 


X GOAL:  To  Enhance  Program  CrecfibBity 


To  enhance  the  credibility  of  the  program  with  students, 
other  educators,  parents,  post-secondary,  business  and 
industry.  This  involves  improved  communications  about 
the  program,  clearer  definition  of  expectations  for  student 
achievement  and  defining  the  role  of  the  program  within 
the  school. 


3.1  Recognize  Student  Achievement  in  More  Specific 
Terms 

A variety  of  alternatives  will  be  explored  to  clearly 
communicate  students'  achievement.  For  instance, 
profiles  which  clearly  communicate  student 
competencies  within  a strand  and  area  of  study  could 
be  prepared  for  each  student.  Such  a record  of 
achievement  would  help  the  student  recognize 
strengths  and  areas  for  improvement,  as  well  as 
communicate  those  competencies  to  potential 
employers  and  post-secondary  institutions. 

In  addition  to  the  student  profiles,  Alberta  Education 
would  investigate  specialized  recognition. 

Standards  for  student  achievement  wculd  be 
established  in  cooperation  with  educators  and 
representatives  of  business,  industry,  and  post- 
secondary. 

There  will  be  a need  to  continue  to  work  with  the 
Apprenticeship  Branch  to  develop  articulation 
guidelines  that  would  allow  students  to  be  given 
recognition  for  time  spent  and  competencies 
developed  within  related  strands  in  Career  and 
Technology  Studies. 
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Your  Comments? 


Strategies  will  be  proposed  that  will  allow  students  in 
Career  and  Technology  Studies  opportunity  to 
access  public  funded  grants  and  awards  (e.g., 
Rutherford  Scholarships). 

3.2  Improve  Linkages  with  Other  Courses 

Support  documents  will  be  developed  to  assist 
educators  to  plan  courses  and  programs  to 
maximize  use  of  resources  and  reduce  potential 
duplication.  A matrix  showing  these  linkages  would: 

• identify  and  reinforce  the  linkages  between 
concepts  included  in  Career  and  Technology 
Studies  and  those  defined  in  core  and  other 
complementary  programs 

• show  the  sequences  of  topics,  within  an  area  of 
study  and 

• show  transitions  from  junior  high  to  senior  high 
programs 

• indicate  suitable  transition  points  with  I.O. P. 
programs 

• indicate  transition  points  to  post  secondary 
programs. 

3.3  Support  Initiatives/Processes  to  Maintain 
Relevance 

Strategies  which  will  help  maintain  the  relevancy  of 
the  programs  will  be  proposed.  These  will  include: 

• a cost  effective  strategy  for  regular,  ongoing 
review  and  update  of  the  modules,  authorized 
resources,  and  support  documents 

• research  of  career  paths  and  related  skills, 
knowledge,  attitudes  and  personal  characteristics 
needed  for  success  in  an  occupation  (See 
Appendix  F:  Career  Paths  in  Tourism) 

• improved  school/community  partnerships  (see 
Item  3.4) 

• a cooperative  initiative  with  teacher  training 
programs  and  business  and  industry  to  inservice 
teachers 
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Your  Comments? 


• a "Request  for  Decision"  regarding  upgrading  or 
change  of  function  involving  facilities  and 
equipment,  and 

• an  evergreen  plan  for  maintaining  equipment  . 

Guidelines  for  local  development  of  programs  and 
resources  to  address  the  unique  needs  for  an  area 
will  be  proposed. 

3.4  Encourage  Community  Partnerships 

Strategies  will  be  proposed  which  encourage  the 
development  of  strong,  mutually  beneficial  linkages 
with  the  community  and  business-industry  in  the 
design,  delivery,  and  recognition  of  practical  arts 
programs. 

Opportunities  for  students  to  develop  competencies 
off-campus  through  work  experience  and  work  study 
programs  will  be  expanded,  will  be  more  clearly 
defined,  to  ensure  learning  experiences  are 
appropriately  challenging,  and  relevant  to  students’ 
needs. 

The  resulting  increase  in  quality  commumcabon 
between  the  school  and  the  community  will  help: 

• schools  to  be  more  responsive  to  the  needs  of 
the  community, 

• the  community  to  have  a greater  understanding 
of  the  challenges  educators  face  in  providing  a 
holistic  education, 

• students  to  have  a greater  sense  of  continuity  as 
they  move  from  the  school  to  the  marketplace, 
and 

• schools  and  the  communities  to  have  a better 
understanding  and  recognition  of  students’ 
capabilities. 


E.  WHAT  STAYS  THE  SAME 

Career  and  Technology  Studies  will  continue  to  reinforce 
many  of  the  objectives  of  the  practical  arts  programs.  In 
particular,  it  will  continue  to  provide  an  opportunity  for 
-students  to  develop  skills,  knowledge  and  attitudes  “that  are 
useful  in  daily  life  and  that  help  them  prepare  for  success  in 
their  work  life. 


89  06  01 


- 25  - 


The  revised  programs  will  continue  to  provide  an  experiential,  Your  Comments? 

realistic  teaming  environment. 

Teachers  presently  involved  in  practical  arts  programs  will 
have  the  basic  skills  necessary  for  delivering  the  majority  of 
the  revised  curriculum,  although  teachers  and  counsellors 
may  require  inservice  and  an  opportunity  to  upgrade  their 
skills. 

Many  coursed  in  the  present  curriculum  are  relevant  and  need 
only  minor  revisions  (e.g.,  updating,  resequencing,  and 
deleting  redundant  topics). 

The  proposed  changes  will  take  advantage  of  the  present 
facilities.  However,  some  facilities  and  resources  will  need 
upgrading  and  expansion,  and  some  new  facilities  and 
resources  may  be  required  to  provide  for  the  prosed  areas  of 
study,  to  incorporate  new  technological  developments,  and  to 
provide  more  equitable  access  to  the  programs. 


F.  ROLES  OF  KEY  PLAYERS 

1.  Roie  of  the  Student 

Career  and  Technology  Studies  requires  students  to 
actively  participate  in  the  learning  process,  to  manage 
themselves,  their  relationships  with  others,  and  the 
technologies  available  to  them  efficiently  and  productively. 

Students  will  be  actively  involved  and  challenged, 
exploring  interests  and  aptitudes,  and  developing  pscho- 
motor  and  cognitive  skills.  Their  growing  sense  of 
independence  will  be  encouraged  by  an  increased 
opportunity  to  make  choices  and  decisions  that  are 
relevant  to  their  personal  goals. 

2.  Role  of  the  Teacher  and  Counsellor 

Teachers  in  Career  and  Technology  Studies  are  involved 
in  shifting  roles  as  facilitators  and  information  givers. 
They  link  theory  and  practise  and  structure  the  learning 
environment  to  help  students  process  information,  provide 
appropriate  levels  of  challenge,  and  promote  a classroom 
climate  that  builds  student  confidence  and  pride. 

Counsellors  play  an  essential  role,  providing  increased 
support  for  career  and  occupational  guidance  and,  in 
many  cases,  fostering  the  link  between  the  school  and 
student,  parental  goals  . 
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3.  Role  of  the  Community 


Your  Comments? 


The  community  has  a vested  interest  in  helping  students 
maximize  their  potential  developing  the  highest  possible 
level  of  skills,  knowledge,  and  attitudes.  In  a world 
withincreasing  access  to  sophisticated  technologies,  well 
structured  community  support  can  help  students  build  the 
skills,  knowledge  and  attitudes  needed  for  independent 
living  and  assist  educators  to  provide  relevant  learning 
environments.  Such  support  will  help  students  make  a 
smooth  transition  to  adult  roles.  The  proposed  changes 
will  serve  as  an  investment  in  the  increased  social  and 
economic  health  of  Alberta. 

4.  Role  of  the  School  and  School  System 

Schools  will  provide  opportunities  for  students  to  choose 
courses  in  Career  and  Technology  Studies. 

These  courses  will: 

• explore  and  develop  practical  skills,  knowledge  and 
attitudes  as  an  important  component  of  a broad, 
general  education 

• develop  basic  life  skills--the  skills,  knowledge  and 
attitudes  essential  to  productive  and  efficient  decision 
making.  These  include  decisions  related  to  care  of 
self,  family  and  property,  use  of  leisure  time,  mar  iging 
information  and  resources 

• prepare  for  entry  into  the  labour  market 

• prepare  for  further  study  at  universities,  colleges, 
technical  institutes  and  in  apprenticable  trades  and 
industry-based  training  programs. 

Within  the  guidelines,  policies  and  procedures  and  support 
provided  by  Alberta  Education,  and  considering  community 
needs  and  resources,  the  school  systems  promote 
students’  opportunities  to  move  from  secondary  school  to 
a productive  circumstance,  a positive  transition  into  adult 
roles  and  responsibilities.  This  could  include  getting  a job 
or  further  study. 

For  example,  school  systems  will: 

• determine  which  Career  and  Technology  Studies 
programs  students  can  access,  and 

• provide  instructional  expertise,  facilities  and  resources 
to  deliver  course  sequences  available  within  Career 
and  Technology  Studies. 


Junior 

Elementary  High 

X X 


X 


Senior 

High 

X 

X 

X 

X 
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F.  WHAT  HAPPENS  NEXT? 


Your  Comments? 


♦ 


When  the  proposed  initiatives  have  been  thoroughly 
discussed,  modifications  made  as  a result  of  the  anticipated 
responses  to  the  document,  and  the  final  version  of  the 
"directions  for  change"  authorized,  the  implementation  plan, 
clearly  delineating  the  various  roles  of  the  stakeholders, 
resource  needs  and  timelines,  will  be  finalized  and  an 
implementation  plan  prepared.  Specific  strategies  and 
guidelines  will  be  prepared  when  the  directions  for  change  are 
supported  and  approved  in  principle. 

In  the  long  term  the  success  of  the  directions  for  change  can 
be  monitored  through: 

• future  enrolment  patterns,  including 

• the  number  of  students  taking  the  courses 

• the  availability  of  the  courses  throughout  the  province,  and 

• perceptions  of.  and  recognition  by  the  various  stakeholder 
groups  including  students,  parents  educators,  Alberta 
employers,  and  post  secondary  institutions. 

Successful  implementation  of  the  directions  for  change 
outlined  in  this  document  requires  more  than  concurrence  with 
the  objectives  and  proposed  initiatives.  Effective  and  efficient 
implementation  will  require  the  cooperative  efforts  of  Alberta 
Education,  school  systems,  schools,  teachers  and  counsellors, 
other  government  departments,  business/  industry,  and 
community  members. 
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Ill  GLOSSARY  OF  TERMS 


GLOSSARY  OF  TERMS 


% 


job  - A role  or  position  within  a particular  organization  with 
specific  duties  and  responsibilities. 


occupation  - A group  of  jobs  which  share  similar  character- 
istics such  as  duties  performed  or  skills  required. 


career  - The  sum  total  of  a person’s  paid  and  unpaid  life 
experiences. 


SPECIFIC. 

TASK-RELATED 

SKILLS 


GENERAL 

TRANSFERABLE 

SKILLS 


areas  of  study  - Grouping  of  a number  of  strands  that  are 
related  though  similarity  of  basic  and  transferable  skills, 
knowledge  and  attitudes,  similar  environments, 
clientelle  or  products.  Prepares  students  for  a broad 
range  of  careers  in  personal  life  and  work  life. 


career  path  matrix  - A graphic  or  text  representation  of 

alternative  progression  or  advancement  routes  within 
an  industry  or  sector.  The  matrix  identifies  skills 
necessary  for  advancement  along  a route  as  well  as 
skills  necessary  for  lateral  movement  to  parallel  route. 
This  is  sometimes  referred  to  as  a Career  Profile. 


community  organizations  - local  service  clubs 


community  partnerships  - (Cooperative  Education)  - A part- 
nership between  business  industry  and  education 
where  the  partners  share  responsibility  for  the  design 
and  development  and  delivery  of  skill  acquisition 
opportunities. 


course  - three-  or  five-modules  linked  together  within  the 
parameter  defined  for  each  module  and  strand. 


integration  - concepts  and  basic  skills  presentee  in  core 
or  other  complementary  subjects  reinforced  and  basic 
skills  incorporated  within  programs 


labour  market  trend  - A progressive  change  in  the  demand 
for  supply  of  particular  occupations  or  occupational 
clusters  resulting  from  a variety  of  factors,  for  example: 
economic,  social  and/or  occupational. 
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GLOSSARY  OF  TERMS  (continued) 


-module  - learner  outcomes  (competencies  that  can  be  ap- 
propriately addressed  within  the  designated  instructional 
period. 


occupational  cluster  - A group  of  different  occupations 
which  share  similar  characteristics  such  as  industry  or 
sector  of  the  economy. 


practical  arts  - Consists  of  home  economics,  business  edu- 
cation and  the  industrial  education  curricula  which  offer 
broad,  experientially  based  programs  in  which  students 
can  develop  basic  life  skills,  and  prepare  for  entry-level 
occupations  or  postsecondary  study. 


special  needs  - students  who  through  reasons  of  physical  or 
cognitive  differences  learn  more  effectively  if  involved 
in  modified  programs. 


strands  - A grouping  of  modules  that  have  related  skills, 
knowledge  and  attitudes. 


technology  - the  technical  means  to  attain  human  purpose. 
Involves  management,  processes  and  skills. 
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APPENDIX  A 


PRINCIPLES  OF  SECONDARY  EDUCATION  REVIEW 
POLICY  STATEMENT 
June  1985 


1.  The  secondary  school,  in  cooperation  with  other  agencies,  must  assist  each  student  to  become  a 
competent,  confident  and  responsible  individual.  However,  the  secondary  school  must  assume 
primary  responsibility  for  the  intellectual  development  of  each  student  and  for  fostering  the  desire 
for  lifelong,  self-directed  learning. 

2.  The  development  and  implementation  of  the  instructional  program  must  take  into  account  the 
following  considerations: 

• the  nature  and  needs  of  the  learner 

• the  nature  and  needs  of  a changing  society 

• the  nature  of  knowledge  in  each  subject  area 

• the  learning  environment 

3.  Secondary  school  must  prepare  students  for  responsible  citizenship  in  a society  which  is  changing 
constantly.  The  best  preparation  for  students  to  enable  them  to  anticipate  and  shape  the  future  is 
a broad  general  education  with  emphasis  on  critical  and  creative  thinking,  communication,  personal 
development,  science  and  technology,  and  an  understanding  of  the  community. 

4.  Secondary  schools  must  assist  students  to  recognize  principles  and  develop  personal  values  that 
enhance  responsible  moral  and  ethical  behaviour. 

5.  Opportunities  must  be  provided  to  involve  the  community  in  secondary  education  programs  and  to 
recognize  and  support  learning  experiences  which  take  place  outside  of  schools. 

6.  The  secondary  education  system  must  use  technology  to  enhance  learning  and  to  facilitate  access 
to  equitable  educational  opportunities  for  all  students,  regardless  of  ability,  circumstance  or 
location. 

7.  Secondary  Education  programs  must  recognize  and  must  be  adapted  to  meet  the  wide  range  of 
needs  and  abilities  of  students. 

8.  The  purposes,  goals,  content,  and  delivery  of  secondary  education  must  be  reviewed  on  a regular 
basis  to  ensure  that  innovation  and  excellence  are  fostered,  and  that  the  changing  needs  of 
students  and  society  are  met. 


89  06  01 


- 35  - 


APPENDIX  B 


LIST  OF  COURSES  INCLUDED  IN  THE  REVIEW 


9 


Junior  High  School  Programs 

Agriculture:  Land  & Life  7,  8.  9 
Business  Studies  9 

Computer  'iteracy  8 (Computer  Studies  7,  8,  9) 
Environmental  & Outdoor  Education  7,  8,  9 


Home  Economics  7,  8,  9 
Industrial  Education  9 
Typewriting  9 


Senior  High  School  Programs 

Industrial  Education  (General) 

Industnal  Education  to,  20,  30 

• Visual  Communications 

• Power  Technology 

• Materials 

• Electricity  - Electronics 

• General 


Industrial  Education  (Careers) 

Graphic  Communications 

Visual  Communications  12.  22,  32 
Graphic  Arts  22,  32 
Drafting  10,  20 
Drafting  12,  22,  32 
Mechanics 

Mechanics  12 
Related  Mechanics  22,  32 
Automotives  22,  32 
Autobody  12,  22,  32 
Construction  & Fabrication 

Building  Construction  12,  22,  32 
Machine  Shop  12.  22,  32 
Piping  12,  22,  32 
Welding  12,  22,  32 
Sheet  Metal  12,  22,  32 
Electncitv  - Electronics 

Electncity/Electronics  12 
Electricity  22.  32 
Electronics  22.  32 
Personal  Services 

Health  Services  12,  22,  32 
Food  Preparation  12,  22,  32 
Beauty  Culture  12,  22,  32 
Horticulture 

Horocufture  12,  22,  32 


Home  Economics 

Clothing  & Textiles  10,  20,  30 
Food  Studies  10.  20,  30 
Personal  Living  Skills  10,  20,  30 


Business  Education 

Accounting  10,  20,  30 
Computer  Processing  10.  20,  30 
Basic  Business  20,  30 
Business  Educations  10,  20,  30 
Record  Keeping  1 0 
Business  Calculation  20 
Business  Communications  20 
Word  Processing  30 
Typewriting  10,  20,  30 
Shorthand  20,  30 
Office  Procedures  20,  30 
Marketing  20,  30 
Law  20,  30 
Dictatyping  20 


Other  Areas 

Occupations  10 

Agriculture  10,  20,  30 

Computer  Literacy  1 0 

Career  and  Life  Management  20 

Driver  & Traffic  Safety  Education  10 

Production  Science  30 

Work  Experience  15,  25,  35 


Locaify  Developed  Courses 

General  Business  1 5 
Automotive  Parts  Merchandising  15,  25 
Automotives  15,  25,  35 
Television  Crafts  25,  35 
Commercial  Art  15,  25,  35 
Subtrades  15,  25 
Sewing  and  Design  15,  25,  35 
Practical  Arts  1 5 


Practical  Living  25,  35 
Service  Station  Operation  15,  25 
Building  Construction  15,  25,  35 
Carpentry  15,  25,  35 
Electncity  15,  25,  35 
Fashion  and  Design  15,  25,  35 
Drafting  25,  34,  35 
Fabrica re  Technology  1 5,  25,  35 


Aircraft  Maintenance  25,  35 
Forestry  14 

Building  Maintenance  1 5,  25,  35 
Performing  Arts  1 5,  25,  35 
Television  Arts  15 
Photography  1 5,  25,  35 
Wekjing  15,  25,  35 
Perspectives  for  Living  1 5 
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APPENDIX  C 


CONSULTATION  NETWORK 
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Practical  Arts  Project 


APPENDIX  D 


background  papers 


^ « 


In  order  to  know  where  we  want  to  be  (the  "vision"),  it  was  important  to  have  a clear  understanding  of 
where  we  are  coming  from  (present  status).  This  need  led  us  to  review  other  initiatives  and  determine 
which,  if  any,  have  relevance  for  our  situation,  to  identify  initiatives  which  could  help  us  implement 
efficient  strategies  to  meet  our  goals. 


DATA  BASE  OF  RESEARCH 

A selected  data  base  of  articles,  published  research  and  curriculum  documents  related  to  the 
various  trends  and  issues,  initiatives,  and  curriculum  developments.  Annotations  have  been 
prepared  for  those  items  considered  most  relevant. 


LABOUR  MARKET  TRENDS  AND  OCCUPATIONAL  CLUSTERS  FOR  THE  PRACTICAL  ARTS 
PROGRAM  IN  ALBERTA 

Outlines  career  clusters  that  provide  opportunities  for  Alberta  youth  (three  and  ten  year  projections), 
presents  factors  affecting  labour  market  trends  and  provides  an  example  career  path  matrix 
(tourism). 


LABOUR  MARKET  TRENDS:  PROJECTS  AND  ISSUES  WHICH  MAY  IMPACT  THE  PRACTICAL 
ARTS  PROGRAMS  IN  ALBERTA 

Outlines  area  and  scope  of  future  career  opportunities  for  Alberta’s  youth,  concepts,  attitudes  and 
skills  considered  necessary  for  success,  and  relates  labour  market  trends  to  present  programs. 


A REVIEW  OF  SELECTED  PRACTICAL  ARTS  CURRICULUM  OUTSIDE  OF  THE  PROVINCE  OF 
ALBERTA 

Provides  a status  report  on  curriculum  initiatives  within  Canada  and  highlights  practical  arts 
programs  from  Sweden,  Denmark,  France,  West  Germany,  United  Kingdom,  Japan  and  selected 
states  in  the  United  States  (New  Jersey,  New  York,  California).  Core  competencies  reinforced  in 
these  programs  are  outlined. 


PERSPECTIVES  OF  BUSINESS,  LABOUR  AND  GOVERNMENT  ON  FUTURE  DIRECTIONS  FOR 
PRACTICAL  ARTS  PROGRAMS 

Describes  perceptions  regarding  the  role  of  prc^tical  arts  in  preparing  students  for  the  work  place, 
opportunities  and  strategies  for  enhancing  partnerships  between  schools  and  business,  labour, 
government,  and  outlines  anticipated  job  requirements  in  the  1990’s. 


CURRICULUM  ASSESSMENT  PROJECT 

Reviews  present  curriculum  in  terms  of  relevance  to  students’  life  skills  and  career  options  and 
provides  suggestions  for  future  directions  and  delivery  strategies. 
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THINKING  AND  LEARNING  STYLES  OF  PRACTICAL  ARTS  STUDENTS 

Reviews  research  on  thinking  and  learning  styles  of  practical  arts  students,  including  interviews  with 
practical  arts  teachers. 


SUMMARY  OF  INPUT 

Summarizes  input  received  from  educators  and  stakeholders  during  meetings  and  workshops  as 
well  as  submissions  and  proposals  submitted  to  the  project  team. 


PROJECT  OVERVIEW  FOR  THE  REVIEW  AND  REVISION  OF  THE  PRACTICAL  ARTS 
PROGRAMS  IN  ALBERTA  SECONDARY  SCHOOLS 

Provides  a summary  of  the  purpose,  background,  objectives  of  the  project  and  identifies  the 
courses  which  are  included  m the  review,  the  projected  goals  and  strategies  for  gathering 
information,  defining  and  validating  the  vision. 


The  information  base  has  been  summarized  in  the  following  two  documents. 

A STATUS  REPORT  ON  THE  PRACTICAL  ARTS  PROGRAMS  WITHIN  ALBERTA  SECONDARY 
SCHOOLS 


Describes  practical  arts  programs  and  learning  environments,  enrollment  patterns,  delivery  systems 
and  curriculum  initiatives. 


TRENDS  AND  ISSUES  IN  THE  PRACTICAL  ARTS 

Provides  an  overview  of  societal  and  educational  trends  and  issues  that  impact  practical  arts 
programs. 
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APPENDIX  E 


POTENTIAL  PFOGRAM  ORGANIZATION:  SENIOR  HIGH  SCHOOL 


Tooics  or  Modules: 

Courses 

Strands 

Areas  of  Study 

health  services,  beauty  culture,  personal  living 
skills,  food  studies,  food  preparation, 
accommodation  * travel  * family  studies  (child 
care,  parenting)  * law 

M 

Health  Services 
Beauty  Culture 
Family  Studies 
Tourism  Studies  * 
Legal  Studies 

Personal  and  Public 
Studies 

visual  communications,  business 
communications,  media  technologies  * 
performing  arts,  TV  crafts,  dictatypmg, 
telecommunications,  presentation 
skills  * negotiations  * electronics,  space 

** 

Visual  Communications 
Media  Technologies  * 
Presentation  and 
Communication  * 

Communication  Studies 

basic  business,  office  procedures,  marketing, 
retailing,  entrepreneurship  * 

** 

Business  Management 
Marketing/Retailing 

Management  and 

Promotion  Studies 

typewriting,  word  processing,  computer 
processing,  notetaking,  accounting, 
recordkeeping,  business  calculations 

** 

Word  Processing 
Computer  Processing 
Fmancial  Management 

Information 

Management 

Studies 

clothing  and  textiles,  fashion  and  product 
design  * living  environments  * drafting 

Mr 

Product  Design  * 
Fashion  and  Design 
Living  Environments  * 

Design  and  Innovation 
Studies 

welding,  electricity,  building  construction,  piping, 
sheet  metal,  building  sub  trades,  machine  shop 

Mr 

Building  Construction 
Metal  Construction 
Electricity 

Construction  and 

Fabrication  Studies 

automotives,  autobody,  related  mechanics, 
recreational  vehicles  and  equipment 

** 

Mechanics 

Autobody 

Transporting  Goods  * 
Transporting  People  * 

Transportation  and 
Maintenance 
Studies 

agriculture,  forestry  * 
horticulture  *,  energy  sources  * 

M 

Plant  and  Animal 
Management 
Energy  Management* 

Natural  Resource 
Studies 

Areas  of  Study 

Strand 

Course 


grouping  that  involves  similar  basic,  transferable  and  occupation -specific  skills, 
grouping  of  modules  within  a career  area  (personal  life  and  work  life). 

3 or  5 modules  linked  according  to  established  parameters. 


New  topics. areas  of  study 
**  Specific  course  names  not  as  yet  determined 
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APPENDIX  F 


SAMPLE  MATRIX:  CAREER  PATHS  IN  TOURISM 


Tourism 

Industry 

Occupations 

Food  & Beverage 

Accommodation 

Tour  and  Travel 

Parks  and  Attractions 

Entrepreneur 

Owner'  Developer' 
Operator 

Owner  Developer/ 
Operator 

Owner,  Developer/ 
Operator 

Owner  Developer  Operator 

Manager 

Food  Services  Manager 
Catering  Manager 
Executive  Chef 
Maitre’D 

General  Manager 
Front  Office  Manager 
Executive  Housekeeper 

General  Manager 
Marketing  Manager 
Operations  Manager 

General  Manager 
Marketing  Manager 
Operations  Manager 

Supervisor 

Host/Hostess 
Restaurant  Supervisor 
Dmmg  Room  Supervisor 
Bar  Supervisor 
Food  Supervisor 

Housekeeping 
Supervisor 
Laundry  & Supply 
Supervisor 
Bell  Captain 

Customer  Service 
Supervisor 
Sales  Supervisor 
Flight  Attendant 
Supervisor 

Event  Supervisor 
Operations  Supervisor 
Customer  Service  Supervisor 
Revenue  Supervisor 

Operator 

Cook 

Cashier 

Preparation  Cook 
Banquet  Cook 
Waiter  Waitress 
Wine  Steward 

Maid 

Front  Office  Attendant 

Receptionist 

Concierge 

Bell  Person,  Porter 

Laundry  Worker 

Activities  Coordinator 
Bus  Driver 
Tour  Guide 
T ravel  Agent 
Ticket  Agent 
Sales  Representatives 
Flight  Attendant/ 
Conductor 

Ride/Lrfe  Operators 
Ticket  Takers 
Production  Worker 
Tour  Guides 
Security  Worker 
Cashier 

Sales  Representative 

Entry 

Kitchen  Helper 
Food  Preparer 
Bus  Person 
Bartender  Trainee 
Waiter/Waitress  Trainee 

Maid  Trainee 
Front  Office  Trainee 
Baggage  Handler 
Laundry  Trainee 

T icket  Agent  T rainee 
Receptionist 
Baggage  Handler 

Ticket  Takers 
Parking  Attendant 
Clerk 
Helpers 

WHAT  IS  ESSENTIAL  FOR  SUCCESS  IN  THE  VARIOUS  OCCUPATIONS  AVAILABLE  IN  TOURISM ? 

Matrixes,  such  as  the  Career  Path  Matrix  shown  above,  help  students  see  the  range  of  occupational 
opportunities  available  in  an  industry.  Profiles  of  individuals  who  are  successful  in  the  various  occupations  can 
help  determine  the  skills,  knowledge  and  attitude  that  could  be  addressed  in  the  curriculum.  These  profiles 
would  help  ensure  the  learning  outcomes  are  relevant  to  and  credible  with  business  and  industry. 
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APPENDIX  G-1 


SAMPLE  INDIVIDUAL  STUDENT  PROGRAM  PLAN 
JUNIOR  HIGH  SCHOOL 

(Focus:  To  explore  areas  of  interest) 
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APPENDIX  G-2 


SAMPLE  INDIVIDUAL  STUDENT  PROGRAM  PLAN 
SENIOR  HIGH  SCHOOL 

(Program:  General  High  School  Diploma  (100  credits) 
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